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ABSTRACT

Are your students submitting papers that use Web sites indiscriminately or that rely more on secondary than primary sources?  Do they know how to search for information and how to evaluate its quality?  This workshop will present strategies for designing assignments that promote information literacy skills:  selecting a researchable topic, maintaining a research journal, locating articles from reputable sources, writing an annotated bibliography, and summarizing articles appropriately without plagiarism.  Assignments presented in this workshop were originally developed for a senior thesis course in business and a capstone course in psychology but may be adapted readily to other disciplines.
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The goals of this presentation are (1) to provide participants with general and accessible resources on information literacy, (2) to discuss examples of disciplinary and institutional approaches and to incorporating information literacy into curricula, (3) to present pedagogies faculty may use to promote information literacy into courses, including examples of some pedagogies the authors have incorporated into their coursework.

General resources on information literacy

In 2000, the Association of College and Research Librarians (ACRL) developed Information Literacy Competency Standards, a document which is available on the ACRL Web site in both html and pdf versions (the URLs for these and other resources appear in the References).  In the document, ACRL defines information literacy as “a set of abilities requiring individuals to recognize when information is needed and have the ability to locate, evaluate, and use effectively the needed information.”  The document contains five standards, with multiple performance indicators for each standard.  The standards are organized roughly by the sequence in which individuals approach and use information:   

The information literate student:

1. Determines the nature and extent of the information needed;

2. Accesses needed information effectively and efficiently;

3. Evaluates information and its sources critically and 
incorporates selected information into his or her knowledge base and value system; 

4. Individually or as a member of a group, uses information effectively to accomplish a specific purpose; and 

5. Understands many of the economic, legal, and social issues surrounding the use of information, 
and accesses and uses information ethically and legally.

ACRL designed these standards to provide educational institutions a framework with which their personnel may discuss how best to incorporate information literacy into their curricula.  
In 2001, the Council of Australian University Librarians (CAUL) published its version of Information Literacy Standards, which were based upon the ACRL standards.  In their version, CAUL subdivided the compound phrases from ACRL standards #3 and #5, which resulted in four distinct standards from the two.  CAUL also introduced more substantive changes to the ACRL standards by added three standards.  One of the added standards focuses an individual’s ability to “recognize a need for information” as a precursor to the other skills.  The second added standard focuses on a later stage of the process where individuals demonstrate the ability to “classify, store, manipulate and redraft information collected and generated.”  The third added standard focuses on a dispositional change in the individual to “recognize information literacy as a prerequisite for lifelong learning.”  The CAUL standards follow:
An information literate person:

1. recognises the need for information and
determines the nature and extent of information needed;
2. accesses needed information effectively and efficiently;
3. evaluate the information and its sources critically and
incorporates selected information into their knowledge base and value system;
4. classifies, stores, manipulates, and redrafts information collected or generated;

5. expands, reframes, or creates new knowledge by integrating prior knowledge and new understandings individually or as a member of a group;

6. understands cultural, economic, legal, and social issues surrounding the use of information and accesses and uses information ethically, legally, and respectfully; and
7. recognizes that lifelong learning and participative citizenship requires information literacy as a prerequisite for lifelong learning

Disciplinary approaches to information literacy

This introduction will be followed by examples of how these standards were adapted by professional organizations representing academic disciplines such as psychology (American Psychological Association [APA], 2000) and social work (ACRL, 2004) in the development of student learning outcomes for undergraduate and graduate degree programs.  
Pedagogies that promote information literacy

     The presenters will then discuss strategies for designing assignments and assessments that promote information literacy skills drawn primarily from the disciplines of psychology and business but adaptable to a wide variety of disciplines.  
Sharing examples from my teaching

     One of the presenters has directed senior theses in human resource management for over a decade.  With the assistance of colleagues and students, this presenter has developed a thesis manual (see HRM Thesis Manual)  which provides students recommendations for selecting a researchable topic, locating articles from reputable sources, summarizing articles using appropriate literature citations without plagiarism, and organizing research into a coherent thesis.  Students develop these skills in a series of stages that include peer feedback (see HRM Peer Feedback).  Participants will be provided access to an electronic version of this thesis manual, which includes a rubric for assessing student work (see page 4 of the HRM Thesis Manual).  The presenter will discuss strategies for using parts of this manual for assignments in other courses.

     This presenter has also taught a senior capstone course in psychology in which students read original sources on controversial topics (e.g., the use of deception in human research) and develop short papers in which they defend a position on the topic that addresses the Ethical Principles of Psychologists (APA, 1992).  This assignment (see Psychology Controversies) requires students to develop their papers from a finite number of readings so that the instructor may assess each student’s skills in citing appropriate sources, addressing key ethical issues discussed in the readings, and paraphrasing articles without misrepresenting positions with which the student disagrees.  
     In addition to this assignment, the presenter will briefly describe examples of assignments in the journal, Teaching of Psychology, which may assist students in critically assessing the validity of information on the Internet (Connor-Greene & Greene, 2002), comprehending empirical research reports (Varnhagen & Digdon), and helping students avoid plagiarism (Landau, Druen, & Arcuri, 2002).
     The other presenter is a research librarian who assists faculty in developing assignments that promote information literacy skills.  This presenter will contribute strategies for helping students maintain a research journal, paraphrase sources, and develop an annotated bibliography.  At the beginning of the research process, before students go to the library to conduct research, the librarian conducts an instruction session with the students. The students come prepared with potential research topic ideas, and before conducting research, the librarian instructs the students how to brainstorm different keywords and create concept maps.  Next the librarian provides instruction on how to use various subject thesauri and indexing systems and describes how the contents in databases and the library catalog are linked together by thesaurus/index terms.  Under the guidance of the course instructor and the librarian, students use their keywords in a discipline-specific database, recording in their journals the keyword used for each search and the quality of the results retrieved. Students also choose at least one citation and evaluate it for its quality (academic, peer-reviewed, consumer, or trade). If the document is readily available in a full-text format, students summarize the document in their journals. Finally, students write the citation of this document in proper citation format. This assignment can prepare the students for an annotated bibliography of several sources. 

     Ideally, the research journal is assigned the same day that a research paper is assigned, and it is used all semester until the final draft of the paper. The journal may be a notebook or an electronic document. Segments of the research journal may be used in the discussion boards of online courses. Students may post information and questions recorded in their research journals about searches they’ve conducted to the discussion board for the course instructor, a librarian, and other students to comment upon. The research journal can be adapted for use in semester-long research assignments that require critical thinking about research materials but do not require a written research paper.

     Participants in this workshop will be provided access to electronic versions of assignments developed by the presenters, which they may adapt for their own use.
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